1.
Contact Information:

Dr. Tammy Ferguson, Principal and Carole Shetler, Area Superintendent.

2. Research to support request:

In the MicroSociety model, the educational modifications are based on a preponderance of research asserting that the MicroSociety reform model is effective in engaging students in learning and facilitating a significant improvement in academic achievement.  MicroSociety aligns with high academic standards and has been utilized in over 200 schools across the United States to dramatically increase student motivation in school, improve student social and emotional behavior, and enhance student test scores and attendance.  Furthermore, the Northwest Regional Education Laboratory (NWREL) conducted a rigorous review of the MicroSociety CSR model in 1998 and concluded that it qualified as a proven, research-based model to be included in the Catalog of School Reform Models (NWREL, 1998).  


The inclusion of MicroSociety in the NWREL Catalog of School Reform Models was based largely on the model's documented impact on student achievement.  In 1998, independent researchers from Drexel University examined the impact of MicroSociety on student achievement throughout 15 schools in six states.  The researchers found that as a result of participation in the MicroSociety model, students experienced statistically significant increases in math standardized test scores (25%) and substantial increases in language arts (11%) and reading scores (12%) over a three-year period (Kutzik, 1998).


The MicroSociety school reform model utilizes several research-based strategies and practices that have been shown to improve student academic achievement, social behavior, engagement to school, and parent and community involvement.  The MicroSociety approach gives educators an opportunity to redesign the reward systems that motivate students and teachers, to recast the managerial arrangements among adults involved in the school, and bring the curriculum to life by making it relevant to the students’ lives.  The MicroSociety model utilizes four areas of research-based strategies to improve student academic achievement:
· Learning by Doing.  Drawing from the classical concepts of renowned educational founders, the MicroSociety model integrates the fundamental contexts, structures, and forces of "actual existence" so that students learn how to shape themselves within a society (Dewey, 1938; Illich, 1971; Montessori, 1971; Piaget, 1929).  For example, by having children participate in the "real world" of currency, markets, property and organizations, MicroSociety provides students with the opportunities to apply and practice their academic knowledge and skills. 

· Combating Learned Helplessness and Failure.  Learned helplessness is a condition in which children who have low expectations of success construct a chain of events that negatively affect their achievement, motivation, and performance in educational and social situations.  The MicroSociety model helps break this chain of failure by creating different learning experiences that are linked to the skills of emotional intelligence, integrity, and resilience, allowing students to thrive.  Children who have been frustrated with school and learning, and consequently have developed low self-esteem, have a number of ways in the MicroSociety to become positively engaged in school and create their individual identity (Dweck & Elliot, 1983; Fincham, Hokoda & Sanders, 1989; Parsons, Adler & Kaczala, 1982).

· Cooperative Learning. MicroSociety shifts the traditional teaching and learning paradigm to make learning a more active process.  Teachers arrange cooperative learning experiences where students learn together and from each other in a myriad of self-discovery learning experiences, which research has shown to be an effective catalyst for student achievement (Forman and McPhail, 1989; Tharp and Gilmore, 1988; Vygotsky, 1978). 

· Shared Leadership.  Based on the vast research on the importance of shared leadership and involvement, the MicroSociety reform model heavily emphasizes shared leadership in several capacities (Comer, 1996; Glickman, 1990; Lezotte, 1992; Levin, 1987).  The MicroSociety model requires 80% or more teacher support, provides teachers with leadership opportunities, creates opportunities for meaningful parent and community engagement, and establishes a school environment that incorporates and promotes student decision-making and ownership.
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